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ABSTRACT 

       The study aimed to identify the pedagogical needs of the teachers of the first three grades 

in the Directorate of Education of the District of Deir Alla from their point of view turing the 

first semester 2022/2023. The descriptive survey method was used. The researcher developed 

a questionnaire of (46) items distributed over seven domains whose validity and reliability 

were confirmed. The sample of the study consisted of (168) male and female teachers in the 

Directorate of Education of Deir Alla District. The study revealed that the pedagogical needs 

of the teachers of the first three grades from their point of view was high, and the results 

showed that there were statistically significant differences in the teaching experience in favor 

of the teachers experienced over 10 years, while the results of the study showed that there 

were no statistically significant differences in the qualification. In light of the results, several 

recommendations were proposal: Focusing in pre-service teacher preparation programs on 

pedagogical knowledge in response to the requirements of education development. 

Keywords: pedagogical needs, first three grades, teachers. 


